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 critical component of an Educator Preparation Program (EPP) is clinical/field experience. The design of these 
experiences varies by each EPP and is coordinated by those known as Field Directors or a related title.   Texas 
is fortunate to have an organization, Texas Directors of Field Experience (TDFE), within the Consortium of 

State Organizations for Texas Teacher Education (CSOTTE) whose members serve in public and private institutions and are 
responsible for the administration and coordination of the educational field experiences at their respective institutions.  TDFE 
provides a forum where its members can share ideas and common concerns while creating a framework for cooperative action 
toward improving the quality of educational field experiences.  Field directors interact with various organizations, institutions, 
and agencies to guarantee the success of each teacher candidate. TDFE members collaborate and support each other in 
ascertaining best practices to address the needs of each stakeholder. 
 

Field experience programs are the co-responsibility of institutions of higher education and P-12 schools. To ensure 
successful clinical experiences, field directors orchestrate and direct several participants in the process; students, partner 
districts, cooperating teachers, and supervisors. 
 

Recognizing the complex developmental process of becoming a teacher necessitates the adherence of field experience 
standards.  The Association of Teacher Educators (ATE) recently revised its Standards for Field Experiences in 2016.  As 
TDFE members strive to emulate and model what is expected of educators, the following ATE Standards are worthy of our 
attention.  Revised ATE Field Experience Standards (2016). 
 
Standard 3:  The selection, preparation, and assignment of school-based teacher educators are systematic, collaborative, 

and based on a framework agreed upon by campus-based and school-based educators. 
• Teacher candidates work under the direct guidance of a cooperating teacher who can serve as a professional role model, 

mentor, and coach in a manner that is consistent with program goals.   
• Field directors collaboratively select cooperating teachers based on experience, quality of instructions and other 

relevant criteria. 
• Cooperating teachers are provided with written guidelines and teacher development opportunities. 

 
Standard 4:  The selection, preparation, and assignment of school-based teacher educators (supervisors/EPP faculty) are 

systematic, collaborative, and based on a framework agreed upon by campus-based and school-based 
educators. 

• Each teacher candidate interacts in a variety of ways with a prepared supervisor or faculty member who can serve as a 
liaison, collaborator, and clinical instructor in the field experience program. 

• Supervisors have been trained with the appropriate assessment instrument and have completed the TEA-approved 
observation training.   

• Supervisors are well-versed in knowledge and skills regarding teacher development, supervision, conferencing, and 
assessment. 
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Standard 5:  Engagement among teacher candidates, campus-based teacher educators, and school-based teacher 
educators are focused on the teacher candidate's professional growth linked to teaching and student 
learning.  This interaction focuses on specified areas featured in the teacher education program as well as 
course outcomes that include high standards developed by the program and current state and national 
standards.   

• All field experience participants demonstrate pedagogical and content knowledge, skills, and dispositions that are 
congruent with teacher education program outcomes.   

• Teacher candidates articulate the connections and/or disconnections between the teacher education program outcomes 
and practices in the field.  

• Teacher candidates demonstrate increased professional learning.   
 
Standard 6:  Teacher candidates receive verbal and written feedback on a continuous formative and summative basis 

regarding progress in demonstrating professional learning in relation to explicitly stated program and 
course outcomes agreed upon by campus-based and school-based educators. 

• Field directors inform teacher candidates of all field experience expectations. 
• Field directors provide resources for giving feedback to teacher candidates. 
• The experience is designed with regularly scheduled times for conferences among the teacher candidate, cooperating 

teacher, and supervisor to provide feedback for improving instructional practice. 
 
Standard 7:  Teacher candidates, school-based teacher educators, and campus-based teacher educators interact on a 

regular basis about issues, best practice, and research related to teaching and learning through frequent 
on-site observations and conferences, cross-site interactions, and the use of interactive, electronic 
communication networks which link school, campus, and home locations. 

• Teacher candidates, school-based teacher educators, and campus-based teacher educators communicate with each other 
in some way at least once a week.   

• School and campus-based teacher educators create safe and supportive environments for constructive criticism and 
reflection. 

• Teacher candidates are part of an ongoing dialogue about teaching focused on important aspects of teaching and 
learning. 

• Problems during field experience are resolved in a timely manner. 
 

The Field Experience Standards articulate the importance of true collaboration between the EPP and public schools.  
Effective collaboration takes time; time to build trust and working relationships, particularly when forming partnerships among 
institutions with different missions and cultures.  It is our responsibility to understand and know the characteristics of quality 
clinical experience and pledge our fidelity to the standards which guide our endeavor to produce quality teachers.  

  


